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Abstract

Thisstudyexaminedacademicself-efficacyasfactorsinfluencingacademic

achievementin research methodscoursesamong Libraryand Information

Science(LIS)postgraduatestudentsinuniversitiesinsouthwesternNigeria.

Understandingthesefactorsisessentialforimprovingacademicoutcomesin

research role in supporting academic endeavours.The studyemployed a

surveyresearchdesignofthecorrelationtype.Thepopulationconsistedof141

LIS postgraduate students. Data were collected using a validated

questionnaire and an achievementtestin research methods.Descriptive

statistics such as frequency counts,percentages,means,and standard

deviationswere used to analyse research questions1to 3,while Pearson

product-momentcorrelationwasemployedtotesthypotheses.Thefindings

revealed a moderate levelofacademic achievementand self-efficacy

amongthestudents.However,therewasnosignificantrelationshipbetween

academicself-efficacyandacademicachievement(r=0.017,p>0.05).The

studyconcludedthatself-efficacycontributestostudents’engagementwith

limited directeffectonachievement.Recommendationsincludeenhancing
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structured interventionsto build academic self-efficacylead to academic

achievementamongLISpostgraduatestudents.

Keywords:Academic self-efficacy,academic achievement,Library and

InformationScience,researchmethods,postgraduatestudents.

Introduction

Academic Self-perception refers to students’beliefs abouttheiroverall

academiccapabilitiesand theirconfidencein completing courseworkand

achieving academicgoals(Lohbeck,2019).Forpostgraduatestudents,who

often face more rigorous and specialized academic demands than

undergraduates,havingapositiveacademicself-perceptioniscritical.This

constructinfluencesmotivation,persistence,and resilience in the face of

academicchallenges.ForLISpostgraduatestudents,astrongacademicself-

perceptioncandrivethem toengagemoredeeplywiththeirstudies,takeon

complexresearch projects,and seekoutadditionallearning opportunities.

Thispositiveperceptionisfosteredbyprioracademicsuccesses,supportive

academicenvironments,andaccesstoresourcesthatenhancelearningand

researchskills.

Academic StatisticsEfficacy,the beliefin one’sability to understand and

applystatisticalmethods,isparticularlyrelevantforpostgraduatestudents,

especially in research-intensive fields like LIS.Research methods courses

often involve complex statisticalanalyses,which can be daunting for

students lacking confidence in their quantitative skills.High academic

statisticsefficacyallowsstudentstoapproachstatisticaltaskswithgreater

confidence and competence,leading to betterperformance in research

activities.ForLISpostgraduatestudents,developingstrongstatisticalskillsis

essential,astheirresearchoftenrequiresdataanalysistodraw meaningful

conclusions and support their findings.Enhancing academic statistics

efficacycanbeachievedthroughtargetedtraining,hands-onpractice,and

supportive instructionalenvironments thatdemystify statisticalconcepts

(vanZyl,Klibert,Shankland,See-To,andRothmann,2022).
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AsforExaminationEfficacy,itistheconfidenceinone'sabilitytoperform well

in examsand itisanothercriticalcomponentofacademic self-efficacy

(Sharma and Nasa,2014).This construct is particularly important for

postgraduate studentswho mustoften demonstrate theirknowledge and

skills through high-stakes assessments.High examination efficacy can

reducetestanxiety,improvefocus,andenhanceoverallperformance.ForLIS

postgraduate students,who may be assessed on theirunderstanding of

research methods and theirability to apply these methods in practical

contexts,strong examination efficacy is crucial.This confidence can be

bolstered by thorough preparation,practice exams,and feedback from

instructors,allofwhich help studentsfeelmore prepared and capable of

succeedingintheirassessments.

Academic self-efficacy plays a pivotalrole in the academic journey of

postgraduatestudents.Itinfluenceshow theyapproachlearningtasks,how

persistentthey are in the face ofdifficulties,and how they cope with

academicpressures.Forpostgraduatestudentsingeneral,highacademic

self-efficacyisassociatedwithgreatermotivation,higherlevelsofacademic

engagement, and better academic achievement. This is particularly

importantinresearchmethodscourses,wherestudentsmustdevelop and

apply complex skills to conductoriginalresearch.ForLIS postgraduate

students,academic self-efficacy can significantly impacttheirability to

engage with the rigorousdemandsoftheirprogram and produce high-

qualityresearch.Strong self-efficacybeliefsencourage studentsto tackle

challengingresearchquestions,persistthroughdifficulties,andseekoutthe

resourcesandsupporttheyneedtosucceed(Wei,Shi,MacLeodandYang,

2022).

StatementoftheProblem

Thereisaconsistentlylow achievementinresearchmethodscoursesamong

postgraduatestudentsinLibraryandInformationScience(LIS)programmes
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in universities in southwestern Nigeria.This issue persists due to several

factors,including inadequate access to up-to-date scholarly resources,

limitedstatisticalandresearchskills,andhighlevelsofexaminationanxiety.

Furthermore,low academicself-efficacy,encompassingpooracademicself-

perception,limited academic statistics efficacy,and low examination

efficacy,exacerbatesthesituation,leadingtodiminishedperformanceanda

lackofconfidenceintacklingresearch-relatedtasks.

ThisresearchisparticularlyimportantatthistimebecausethefieldofLibrary

andInformationScienceisevolvingrapidly,withanincreasingemphasison

evidence-based practice and data-driven decision-making. As future

information professionals,LIS postgraduate studentsmustbe proficientin

researchmethodstocontributeeffectivelytotheadvancementofthefield.

By investigating the relationship between academic self-efficacy,and

achievement in research methods courses,this study aims to identify

strategiestoimproveacademicachievementand supporttheprofessional

developmentofLISstudents.Therefore,itistheaim ofthisstudytodetermine

the relationship between academic self-efficacy,and achievement in

research methodscoursesby LIS postgraduate studentsin universitiesin

southwesternNigeria.

Aim andObjectivesofthestudy

Theaim ofthestudyistodeterminetherelationshipbetweenacademicself-

efficacy, and achievement in research methods courses among LIS

postgraduatestudentsinuniversitiesinsouthwesternNigeria.

Thespecificobjectivesareto:

i. determine the levelofacademic achievement ofLIS postgraduate

students in research methods courses in universities in southwestern

Nigeria;

ii. determinethelevelofself-efficacyinresearchmethodsamong library

and information science postgraduate students in universities in

southwestNigeria;

iii.determine the relationship between academic self-efficacy and
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academic achievement in research methods courses among LIS

postgraduatestudentsinuniversitiesinsouthwesternNigeria;

ResearchQuestions

Thefollowingresearchquestionswillbeansweredinthisstudy.

1.WhatisthelevelofacademicachievementofLISpostgraduatestudentsin

researchmethodscoursesinuniversitiesinsouthwesternNigeria?

2.Whatisthelevelofself-efficacyinresearchmethodsamonglibraryand

information science postgraduate students in universities in southwest

Nigeria?

3.Whataretherelationshipbetweenacademicself-efficacyandacademic

achievement in research methods courses among LIS postgraduate

studentsinuniversitiesinsouthwesternNigeria?

LiteratureReview

The relationship between academic self-efficacy and academic

achievementiswell-documented in educationalpsychology.Studieshave

shownthatstudentswithhighacademicself-efficacyaremorelikelytoset

challenging goals,employeffectivelearning strategies,and achievehigher

academic outcomes (Bandura,1997).ForLIS postgraduate students,who

mustnavigatethecomplexitiesofresearch methods,high academicself-

efficacy can lead to greatersuccess in theircoursework and research

projects.Thisisparticularlyimportantinafieldthatrequiresboththeoretical

understandingandpracticalapplicationofinformationscienceprinciples.By

fosteringstrongself-efficacybeliefs,LISprogrammescanhelpstudentsbuild

theconfidenceandskillsnecessarytoexcelintheirstudiesandfuturecareers.

The constructs of academic self-efficacy—academic self-perception,

academicstatisticsefficacy,andexaminationefficacy—areinterrelatedand

collectively contribute to overall academic success.For postgraduate

students,developing strong self-efficacyin theseareascan enhancetheir

ability to navigate the demands oftheirprogrammes.Academic Self-

perception provides the foundationalbeliefin one’s ability to succeed

academically,which influences motivation and engagement.Academic



6

Statistics Efficacy ensures that students feel capable of tackling the

quantitativeaspectsoftheirresearch,which iscriticalforproducing high-

qualityscholarlywork.Examination efficacyhelpsstudentsperform wellin

assessments,demonstratingtheirknowledgeandskillseffectively.

InthecontextofLISpostgraduatestudents,theseconstructsareparticularly

relevant.The interdisciplinary nature ofLIS meansthatstudentsmustbe

adeptinarangeofskills,from informationretrievaltodataanalysis.Strong

academicself-efficacyenablesstudentstointegratethesediverseskillsand

applythem intheirresearch.Forexample,astudentwithhighacademicself-

perceptionismorelikelytotakeonambitiousresearchprojects,confidentin

theirabilitytomanagetheworkloadandproducevaluableinsights.Similarly,

high academic statisticsefficacyallowsstudentsto design robuststudies

andanalysedataeffectively,whilestrongexaminationefficacyensuresthat

they can successfully demonstrate theirknowledge and skills in formal

assessments.

Academic self-efficacy in relation to achievementin research methods

coursesamongLISpostgraduatestudentsdemonstratestheimportanceof

theseself-beliefsinacademicsuccess.Researchmethodsareacornerstone

of postgraduate education, requiring students to develop a deep

understandingofresearchdesign,datacollection,anddataanalysis.ForLIS

students,thiscourseisparticularlychallengingduetothecomplexityofthe

topicsand the need forinterdisciplinary knowledge.High academic self-

efficacy can significantly enhance students'performance in research

methodscoursesby providing the confidence and motivation to engage

deeplywiththematerial,persistthroughchallenges,andseekoutadditional

supportandresourceswhenneeded.

In research methodscourses,studentsare often required to design and

conduct their own research projects. This process involves selecting

appropriatemethodologies,collectingandanalysingdata,andinterpreting

results.ForLISpostgraduatestudents,whomaybeconductingresearchon

topicssuchasinformationbehavior,digitallibraries,orinformationpolicy,the
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abilitytoeffectivelyapplyresearchmethodsiscrucial.Highacademicself-

efficacyenablesstudentstoapproachthesetaskswithconfidence,ensuring

thattheycan produce high-qualityresearch.Forexample,a studentwith

highacademicstatisticsefficacywillbemorecomfortableusingadvanced

statisticaltechniques,leadingtomorerobustandreliablefindings.Similarly,

a student with high examination efficacy willbe better prepared to

demonstrate theirknowledge and skills in assessments,contributing to

overallacademicsuccess.

Moreover,academicself-efficacycanmitigatesomeofthechallengesfaced

byLISpostgraduatestudentsinNigeria,particularlyintheSouthwestregion.

Studieshaveshownthatfactorssuchasinadequateresearchinfrastructure

andlimitedaccesstoup-to-dateresearchmaterialscannegativelyimpact

students'performancein research methodscourses(Anietal.,2014).High

academic self-efficacy can help students overcome these barriers by

providing theconfidenceand motivation to seekoutalternativeresources

andsupport.Forexample,studentswithstrongself-efficacybeliefsaremore

likelyto takeadvantageofopen accessresources,collaboratewith peers,

and seekfeedbackfrom instructors.Thisproactiveapproachcanenhance

their learning experience and improve their performance in research

methodscourses.

In addition to improving academicoutcomes,high academicself-efficacy

canalsosupporttheprofessionaldevelopmentofLISpostgraduatestudents.

Asfutureinformation professionals,thesestudentswillneed to applytheir

research skillsin variousprofessionalcontexts,from academic librariesto

informationmanagementroles.Strongself-efficacybeliefsensurethatthey

feelconfidentand capable in these roles,enabling them to contribute

effectivelytotheirorganizationsandthebroaderfieldofinformationscience.

Byfosteringacademicself-efficacy,LISprogrammescanhelpstudentsbuild

the skills and confidence necessary to succeed both academically and

professionally.
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The constructs of academic self-efficacy—academic self-perception,

academicstatisticsefficacy,andexaminationefficacy—playacrucialrolein

shaping the academic success of postgraduate students. For LIS

postgraduate students,developing strong self-efficacy in these areas is

essentialfornavigating the demandsoftheirprogrammesand achieving

theiracademic goals.High academic self-efficacy enhances motivation,

persistence,andperformance,enablingstudentstoengagedeeplywiththeir

studies,overcome challenges,and produce high-quality research.By

understanding and fostering these self-efficacy beliefs, educational

institutionscansupporttheacademicandprofessionaldevelopmentoftheir

students, ultimately contributing to a more dynamic and successful

academiccommunity.

Academic self-efficacy is a vitalfactor in the academic success of

postgraduatestudents,particularlyinchallengingcoursessuchasresearch

methods. The constructs of academic self-efficacy—academic self-

perception, academic statistics efficacy, and examination

efficacy—collectively influence students' motivation, engagement, and

performance.ForLISpostgraduatestudents,developingstrongself-efficacy

in these areasisessentialforachieving theiracademic and professional

goals.High academic self-efficacy enables students to approach their

studieswithconfidence,engagedeeplywiththematerial,andproducehigh-

quality research. By fostering these self-efficacy beliefs, educational

institutions can support the academic success and professional

developmentoftheirstudents,ultimatelycontributing to a more dynamic

andsuccessfulacademiccommunity.

Hypothesis

Thenullhypothesiswasmeasuredat0.05significancelevelinthisstudy.

1.There isno significantrelationship between academic self-efficacyand

academic achievement in research methods courses among LIS

postgraduatestudentsinuniversitiesinsouthwesternNigeria.
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Scopeofthestudy

Thestudyexaminesthevariablesofacademicself-efficacyandtheirimpact

on academic achievement in research methods courses among LIS

postgraduate students.The independent variables include the use of

academic self-efficacy (academic self-perception,academic statistics

efficacy,and examination efficacy).Thus,the dependentvariable includes

the academic achievementofthe students in terms oftheirgrades in

researchmethodscourses.ThestudyiscarriedoutamongLISpostgraduate

studentsinthreeuniversitiesinsouthwesternNigeria.

Methodology

Thestudyadoptedthedescriptivesurveyresearchdesign.Thepopulationfor

thisstudyisonehundredandforty-one(141)studentscomprisingseventy-

five(75)studentsfrom theDepartmentofLibrary,Archivaland information

Studies,UniversityofIbadan,twenty-six(26)from theDepartmentofLibrary

and Information Science,TaiSolarin University ofEducation,Ijagun,Ogun

State,and40from theDepartmentofLibraryandInformationScience,Lead

CityUniversity,Ibadan,OyoState.Astructuredquestionnairewasdeveloped

asinstrumentfordata collection.The questionnaire wasdivided into two

sectionsA and B.Section ‘A’contain the namesofthree universitieswith

questionnaire response rate while section ‘B’focuses on the research

questionsaimed atextracting factsfrom the study.Frequencycountand

simple percentage were used to analyse the data in orderto answerthe

research questions.Therefore,out of the 141 copies of questionnaire

administered,a totalof123 were retrieved and the response rate was

123(87.22%)andtheanalysisdatabasedonthisresponserate.

Results

Theresultofthestudyispresentedinthissection.

Table1:Showsthedistributionofthequestionnairetoeachinstitutionsand

the response rate of the respondents.Out of the 141 copies of the

questionnaire distributed to the respondents,123 (87.22%) copies were

returnedandfoundusableforthisstudy.
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Table1:Questionnaireadministrationandresponserate

S/N Nameofinstitution Year Questionn

aire

Distributed

Questionn

aire

retrieve

Percentag

e

%

1 UniversityofIbadan Master

1

Master

2

24

51

22

49

15.60

34.75

2 TaiSolarin University

of

Education

Master

1

Master

2

13

13

10

12

7.09

8.51

3 LeadCityUniversity Master

1

Master

2

26

14

20

10

14.18

7.09

Total 141 123 87.22

Table2:Demographicinformationoftherespondents

Demographic Frequency Percenta

ge

Gender

Male 53 43

Female 70 57

Age

23-27years 34 28

28-32years 11 9

33-37years 16 13

38yearsand

above

62 50
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Levelofstudy

Master1 25 20

Master2 98 80

Total 123 100.0

Table2:presentsthedemographiccharacteristicsoftherespondentsinthe

study.Itrevealsthata majorityoftherespondentswerefemale(70,57%),

while malesaccounted for(53,43%).Regarding age,the largestgroup of

respondentsfellwithinthe38yearsandabove(62,50%).Thisisfollowedby

those aged 23-27 years (34,28%) and 33-37 years (16,13%).Notably,

respondentsaged 28-32yearsrepresented a smallerproportion(11,9%).In

termsofthelevelofstudy,themajorityofrespondentswereinMasterII(98,

80%),while a smallergroup (25,20%)were in MasterI.This distribution

highlightsthattherespondentsarepredominantlyadvanced-levelgraduate

students.

Researchquestionone:WhatisthelevelofacademicachievementofLIS

postgraduate students in research methods courses in universities in

southwesternNigeria?

Table3: presentsthelevelofacademicachievementofLISpostgraduate

studentsinresearchmethodscoursesinuniversitiesinsouthwesternNigeria.

Table3:Academicachievementinresearchmethodscourse

Academicachievementinresearchmethods

course

Frequency Percent

Fair 20 16.3

Average 53 43.1

Good 33 26.8

Excellent 17 13.8
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Total 123 100.0

Thefirstresearchquestionexaminesthelevelofacademicachievementof

LIS postgraduate students in research methods courses in universities in

southwesternNigeria.

Table3:presentsthefindingsonacademicachievement,categorized into

fourlevels.Thedataindicatethatthemajorityofrespondentsachievedan

averageperformancelevel(53,43.1%),followedbythosewithgoodacademic

achievement (33,26.8%).A smaller proportion of students had a fair

performance(20,16.3%),whiletheleastrepresentedcategorywasexcellent

academic achievement(17,13.8%).This distribution suggests thatmost

postgraduatestudentsinLISprogrammesareperformingatanaveragelevel

inresearchmethodscourses,withanotableproportiondemonstratinggood

academic performance. However, fewer students attain excellence,

highlighting potentialareasforimproving academic supportand learning

strategiestoenhanceoutcomesinthiscriticalareaofstudy.

Research question two:What is the levelofself-efficacy in research

methodsamonglibraryandinformationsciencepostgraduatestudentsin

universitiesinsouthwestNigeria?

Table4:presentstheresultsforthelevelofself-efficacyinresearchmethods

amonglibraryandinformationsciencepostgraduatestudentsinuniversities

insouthwestNigeria.

Table 4:levelofself-efficacy in research methods among library and

information science postgraduate students in universities in southwest

Nigeria

S/N AcademicSelf-perception EC

(F)

EC

(%)

V

C

(F)

VC

(%)

MC

(F)

MC

(%)

S

C

(F)

SC

(%)

NAC

(F)

NAC

(%)

S.D

1 Ican follow the contentofmy

ResearchMethodslectures

16 13.0 21 17.1 43 35.

0

31 25.

2

12 9.8 2.98 1.15
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2 Ican follow the contentofmy

ResearchMethodsseminars

10 8.1 21 17.1 49 39.

8

37 30.1 6 4.9 2.9

3

.99

3 I can understand the

vocabulary used within

statistics and research

methodsmodules

15 12.2 26 21.1 50 40.

7

32 26.

0

3.19 .96

4 Ican read the scenario ofan

exerciseandunderstandwhich

research method/statistic was

used.

10 8.1 31 25.

2

33 26.

8

38 30.

9

11 8.9 2.9

2

1.11

5 Ican read the scenario ofan

exercise and understand why

thatresearch method/statistic

wasused.

10 8.1 32 26.

0

33 26.

8

38 30.

9

10 8.1 2.9

5

.1.10

Weightedmean 2.9

8

AcademicStatisticsEfficacy

6 Icanunderstandthestatistical

problemssetforme.

10 8.1 21 17.1 49 39.

8

32 26.

0

11 8.9 2.8

9

1.05

7 I can solve the statistical

problemssetforme.

5 4.1 37 30.1 22 17.9 43 35.

0

16 13.0 2.77 1.13

8 I can find the appropriate

informationintheSPSSoutput.

5 4.1 25 20.

3

39 31.7 38 30.

9

16 13.0 2.71 1.05

9 I can accurately report the

resultsofastatisticalanalysis.

5 4.1 20 16.

3

45 36.

6

42 34.1 11 8.9 2.72 .97

10 IfIwasgiven a new exercise I

would be able to apply my

knowledge from previous

exercisestothisnewexercise.

10 8.1 26 21.1 45 36.

6

36 29.

3

6 4.9 2.9

8

1.01

Weightedmean 2.81

ExaminationEfficacy

11 IfIwasasked to do a similar

exerciseinanexam Iwouldbe

5 4.1 31 25.

2

49 39.

8

32 26.

0

6 4.9 2.9

7

.93
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able to apply my knowledge

from previousexercisesto this

newexercise.

12 Icanimprovemystatisticsand

researchmethodsknowledge.

5 4.1 38 30.

9

37 30.1 32 26.

0

11 8.9 2.9

5

1.04

13 IfIcomeacrosssomethingIdo

notunderstandIwillbeableto

solve the problem by reading

more about the topic (e.g.

lecture materials,textbooks,or

online).

10 8.1 32 26.

0

32 26.

0

38 30.

9

11 8.9 2.9

3

1.12

14 IfIcomeacrosssomethingIdo

notunderstandIwillbeableto

askthelecturerforhelp.

16 13.0 38 30.

9

36 29.

3

22 17.9 11 8.9 3.21 1.15

15 IfIcomeacrosssomethingIdo

notunderstandIwillbeableto

askmyseminarleaderforhelp.

5 4.1 38 30.

9

47 38.

2

27 22.

0

6 4.9 3.0

7

.94

Weightedmean 3.0

2

Overallmean 2.9

3

Table 4:examines the levelofself-efficacy in research methods among

library and information science postgraduate students in universities in

southwestern Nigeria.The findingsare presented acrossthree dimensions:

Academic Self-Perception,Academic Statistics Efficacy,and Examination

Efficacy.Theoverallmeanscoreof2.93indicatesa moderatelevelofself-

efficacy,withvariationsacrossspecificdimensionsanditems.

Theacademicself-perceptionreceivedaweightedmeanof2.98,reflecting

moderate confidence among students regarding their academic self-

perceptioninresearchmethods.Respondentsgenerallyagreed theycould

follow thecontentoftheirResearchMethodslectures(Mean=2.98,SD=1.15),

with 30.1% strongly agreeing or agreeing. Similarly, students showed
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moderateconfidenceinunderstandingthevocabularyusedwithinstatistics

and research methods modules (Mean = 3.19,SD = 0.96),with 33.3%

expressing strong agreement or agreement.However,lower levels of

confidencewereobserved inreading scenariostoidentifyand understand

researchmethodsorstatisticsused,scoringmeansof2.92(SD=1.11)and2.95

(SD = 1.10),respectively.These findings highlightareas where students

perceive themselvesasmoderatelycompetentbutalso suggestroom for

improvement,particularly in applying theoreticalknowledge to practical

scenarios.

The weighted mean foracademic statisticsefficacy was2.81,suggesting

slightly lowerconfidence levels compared to academic self-perception.

Understandingstatisticalproblems(Mean=2.89,SD=1.05)andsolvingthem

(Mean= 2.77,SD = 1.13)werereported asmoderatechallenges,with26.0%

agreeing and 13.0% disagreeing thattheycould solve statisticalproblems

effectively.Similarly,finding appropriate information in SPSS outputs and

accuratelyreportingstatisticalanalysesscoredmeansof2.71(SD=1.05)and

2.72 (SD = 0.97),respectively,indicating limited confidence in applying

statisticaltools.Whilestudentsexpressedmoderateconfidenceinapplying

priorknowledge to new exercises(Mean = 2.98,SD = 1.01),the responses

underscoretheneedfortargetedsupportinstatisticsandtoolusage.

Theexamination efficacyisdimension recorded a weighted mean of3.02,

showing slightly higherconfidence in examination-related tasks.Students

generallyagreedtheycouldapplypriorknowledgetosimilarexercisesinan

exam setting(Mean=2.97,SD=0.93).Theyexpressedmoderateconfidence

in improving theirknowledge ofstatisticsand research methods(Mean =

2.95,SD = 1.04) and seeking solutions through self-study orconsulting

materialswhen encountering difficulties(Mean = 2.93,SD = 1.12).Notably,

confidenceinseekingassistancefrom lecturers(Mean= 3.21,SD= 1.15)and

seminarleaders(Mean=3.07,SD=0.94)washigher,indicatingthatstudents

aremorecomfortableseekinghelpfrom educatorswhenneeded.
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Thefindingsreveala moderatelevelofself-efficacyamong postgraduate

studentsinresearchmethods,withanoverallmeanof2.93.Whilestudents

feelmoderatelyconfidentin theirabilityto follow lecturesand understand

basicconcepts,theyfacechallengesinapplyingstatisticalknowledgeand

tools,particularlyinindependentorpracticalcontexts.Therelativelyhigher

confidencein seeking help from educatorsunderscorestheimportanceof

accessibleacademicsupportsystemstoenhanceself-efficacy.Theseresults

suggesta need forinterventionssuch ashands-on workshops,enhanced

tutorialsessions,and targeted supportin statisticaltoolapplication to

strengthenself-efficacyinresearchmethods.

Research question 3:Whatare the relationship between academic self-

efficacyandacademicachievementinresearchmethodscoursesamong

LISpostgraduatestudentsinuniversitiesinsouthwesternNigeria?

Table 5:shows the relationship between academic self-efficacy and

academic achievement in research methods courses among LIS

postgraduatestudentsinuniversitiesinsouthwesternNigeria

Table 5:Relationship between academic self-efficacy and academic

achievement in research methods courses among LIS postgraduate

studentsinuniversitiesinsouthwesternNigeria

Variables Mean Std.Dev. N r p-

value

Remar

k

Academicself-efficacy 44.2276 13.18022 123 0.017 0.851 Not
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Academic

achievementin

researchmethods

courses

3.3821 0.91902 Sig.

Table 4.10 presents the relationship between academic self-efficacy and

academic achievement in research methods courses among LIS

postgraduate students in universities in southwestern Nigeria.The results

indicatenosignificantrelationship betweenthetwovariables(n= 123;r=

0.017,p = 0.851).The low correlation coefficient(r= 0.017) suggests a

negligible association between academic self-efficacy and academic

achievement. Furthermore, the p-value (0.851) is greater than the

significance threshold of0.05,leading to the failure to rejectthe null

hypothesis,which stated thatthere isno significantrelationship between

thesevariables.Thesefindingssuggestthatacademicself-efficacydoesnot

have a statistically significant influence on academic achievement in

researchmethodscoursesamongLISpostgraduatestudents.Thisindicates

thatotherfactorsmayplayamoresubstantialroleindeterminingacademic

achievementinresearchmethodscourses.

Summaryofthefindings

Thefindingsrevealedthat:

1. The levelofacademic achievementofLIS postgraduate students in

research methodscoursesin universitiesin southwestern Nigeria was

moderate.

2. Thelevelofself-efficacyin research methodsamong LISpostgraduate

students was moderate,indicating that while students had some

confidencein theirabilities,thereweregapsin skillssuch asstatistical

analysisandresearchdesign.

3. Therewasnosignificantrelationshipbetweenacademicself-efficacyand

academic achievementin research methodscourses,suggesting that

otherfactors,suchasaccesstoresourcesandinstructionalmethods,play
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amoreprominentrole.

Conclusion

Basedonthefindingsofthestudy,itcanbeconcludedthatLISpostgraduate

studentsinuniversitiesinsouthwesternNigeria exhibitmoderateacademic

achievementinresearchmethodscourses.

Thestudyfurtherconcludesthatacademicself-efficacyplaysa significant

role in shaping students'engagement with limited direct impact on

academicachievementin research methodscourses.Therefore,the study

concludesthatacademicself-efficacyareessentialforimprovingacademic

outcomes in research methods courses forLIS postgraduate students in

southwesternNigeria.

Recommendations

Basedonthefindingsofthestudy,thefollowingrecommendationsaremade:

1.Given the moderate levelof academic achievement observed among LIS

postgraduatestudents,universitiesshouldprovideadditionalacademicsupport

forresearchmethodscourses.Thiscouldincludeworkshopsonresearchdesign

andstatisticalanalysis,mentorshipprogrammes,andtheintegrationofpractical,

hands-ontrainingintothecurriculum.

2.With moderate levels of self-efficacy reported,universities should design

programmesaimed atboosting students'confidenceintheirresearchabilities.

Thiscanincludeone-on-onementorship,peer-ledstudygroups,andscaffolded

learningopportunitiesthatprogressivelybuildresearchskills.
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